Appendix B:
Research Listing

Content Related to the No Child Left Behind Act of 2001 in Secondary
Family and Consumer Sciences Classrooms

General Core Academic Content

Hotchkiss, L. & Desy, J. (1987). Assessing the contribution of vocational education to
basic education in secondary schools [microform]. Columbus, OH: National
Center for Research in Vocational Education.

Oehler, A. (1990). Assessment of the relationship between home economics curriculum and
the targeted skills objectives for the Texas educational assessment of minimum skills
test. Unpublished master’s thesis, Lamar University, Beaumont. Master’s
Abstracts International 29 (01), 16. (AAT No. 1340057). Retrieved on May 27,
2004 from http:/ /proxyv.lib.iastate.edu:2087 / dissertations/ fullcit/ 1340057 .*

Purpose of the Study: This study sought to: 1) “examine the current teaching
practices of Texas high school home economics teachers regarding the TEAMS skills
objectives,” and 2) “assess the teachers' need for teaching materials and inservice
programs which address the coordination of the TEAMS skills objectives with home
economics essential elements.”

Research Methodology: “A stratified, proportional, randomly selected group of 120
home economics teachers was given a self-report questionnaire.”

Findings: “Texas high school home economics teachers are teaching the TEAMS
skills objectives in conjunction with home economics essential elements. The data
also revealed a majority of respondents willing to purchase teaching materials and
to attend inservice education programs which address coordination of TEAMS skills
objectives with home economics curriculum.”

Lai, C. (1991). Teacher experiences predicting student achievement in Ohio occupational
food service programs (Food service programs). Unpublished doctoral
dissertation, Ohio State University, Columbus. Dissertation Abstracts
International, 52 (12), 4308. (AAT No. 9211169). Retrieved on May 28, 2004
from http:/ /proxy.lib.iastate.edu:2087 / dissertations/ fullcit/9211169. *

Purposes of the Study: This study was designed to: “(1) determine the relationships
between occupational food service teacher experiences and their students' food
service, applied science, and applied math achievement; (2) examine the regression
of students' achievement on their teachers' experiences; (3) determine the
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relationships between these students' laboratory and applied academic experiences
and their food service and academic skill achievement; and (4) examine the
regression of student achievement on these learning experiences. A secondary
purpose was to determine the relationships between teacher experiences and
student learning experiences.”

Research Methodology: “[One hundred and sixty-six] senior students who took the
Ohio Food Service Achievement Tests (OFSAT) in both 1990 and 1991 and their 26
teachers comprised the useable sample.”

Findings: “ (1) Ohio food service programs provide experiences and student learning
experiences which are effective in increasing students' food service skill proficiency
.. . but are ineffective in significantly increasing students' nonlanguage, language,
applied science, and applied math skills; (2) only a few food service teacher
experience variables are related to food service student achievement; (3) all five
domains of food service student achievement can be predicted by using a set of two
to six teacher experience variables; (4) the food service laboratory work experiences
and applied academics experiences are not significantly related to food service
students' achievement; (5) only three food service student achievement domains can
be somewhat predicted by using a set of student learning experience variables:
nonlanguage ... language ..., and applied math .. .; and (6) few food service
teacher experience variables are related to food service student learning
experiences.”

Smith, W. (1987). The effects of increased academic requirements for graduation on
secondary vocational education programs. Unpublished doctoral dissertation,
University of Nevada, Las Vegas. Dissertation Abstracts International 48(12),
3097. (AAT No. 8801620). Retrieved on May 25, 2004 from
http:/ / proxy.lib.iastate.edu:2087 / dissertations/ fullcit/8801620.

Purpose of the Study: “This study examined the effects of increased academic
requirements for graduation on secondary vocational education programs in
Washington since 1983.”

Research Methodology: Vocational directors were surveyed “to determine: (1) the total
number of units required for graduation, (2) the total number of general education
units required for graduation, (3) the kind of classes allowed for general and
vocational education (dual credit), (4) the number of academic and vocational
classes offered experiencing increases, decreases, or no changes in graduation
requirements, (5) the enrollment increase, decrease, or no change in the academic or
vocational programs and (6) the student demand or interest increase, decrease, or no
change in academic and vocational programs.”
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Findings: Not available in the abstract.

Van Buren, J. (1989, Fall). Documentation of basic skills in consumer and

homemaking education curriculum. Journal of Vocational Home Economics
Education, 7 (2), 37-45.

Purpose of the Study: This study was designed “to document the basic skills, as
defined by one state [Missouri], that currently are incorporated into that state’s
consumer and homemaking (C&HE) curriculum” (p. 37).

Research Methodology: “Each language arts, mathematics, science and social studies
basic skill was compared with each [consumer and homemaking] C&HE task
statement. When identical or related concepts were noted in both of these
statements, the basic skill was documented as being included in the C&HE
curriculum. Percentages were calculated for exploratory, Home Economics I [Grades
8 and 9], and specialized courses for seven subject areas” (p. 37).

Findings: 1) In Home Economics I, “family living and parenthood had the lowest
percentages of tasks related to basic skills. Consumer education had the highest
percentages” and “housing, home furnishings, and equipment and food and
nutrition were a close second and third” (p. 41). 2) “When comparing C&HE subject
areas across the three curriculum levels . . .food and nutrition and clothing and
textiles were the courses containing the highest percentages of basic skills” (p. 42).
3) At all curriculum levels language arts ranked high by comparison for food and
nutrition, clothing and textiles, and housing” (p. 43). 4) “Math skills tended to
correlate most highly in the specialized C&HE courses. 5) “Incorporation of science
principles was low across all C&HE subject areas and grade levels” (p. 43).
“Exploratory subject areas had the highest percentages of science skills” (p. 43). 6)
“Social studies skills appeared to dominate in the exploratory curriculum” (p. 43).

Relevant References:

Card, B. (2004). No child is left behind in the family and consumer sciences
classroom. Journal of Family and Consumer Sciences, 96 (1) 8-10.

Ladewig, B., Robertson, E., Boschung, M. & Strickland, M. (1987). The effective
integration of basic competencies into an applied discipline. Journal of
Vocational Education Research, 12(1), 11-19.

Miller, S. & Tulloch, C. (1996). Basic skills in family and consumer sciences

education. Chapter 25in S. Redick (Ed.), Review and synthesis of family and
consumer sciences education research 1985-1995, pp. 259-278. Peoria, IL:
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Education and Technology Division American Association of Family and
Consumer Sciences.

Newell, B. A. (2004). How FCS integrates the core academics. Journal of Family and
Consumer Sciences, 96 (1) 13-14.

Stewart, B. L. (2001). Extension of family and consumer sciences through a charter
school initiation. Journal of Family and Consumer Sciences, 93 (4) 66-70.

Reading

Bell, A. & Lee, C. L. (n.d.). Using content area reading strategies to improve student
understanding in family and consumer sciences. Retrieved December 13, 2003
from http:/ /www.natefacs.org/Main/News/Lee Bell.htm.

Purpose of the Study: “The purpose of this study was to implement a particular
reading strategy, the anticipation guide, into a foods and nutrition class.”

Research Methodology: “Subjects were students in two high school foods and
nutrition classes which were taught by the same instructor. One class was
randomly assigned as the experimental group while the other was the control
group. Anticipation guides were utilized in the experimental group. Prior to their
textbook reading, the students were given five to eight teacher-prepared questions
related to the main ideas of the content to be read. Students were asked to
individually respond to the questions and then to discuss answers with another
student. After working as teams, students discussed responses with the entire class.
The students were then asked to read the text, and after reading, to correct any
wrong answers on their anticipation guides. The control group was given a brief
overview of the reading by the teacher and then assigned the reading after which
they completed study questions. All other instruction for the experimental and
control groups was the same. North Carolina standardized vocational pre- and
post-tests were administered to each group at the beginning and end of the semester
course.”

Findings: Data were collected from pre- and post tests from 31 students.
“Traditional reading strategies were as effective as the anticipation guide reading
strategy in terms of test scores” in this study as revealed in the analysis of post-test
reading scores.

Ellis, C. (1986). Oregon home economics teachers” knowledge and use of content and

reading strategies. Unpublished master’s thesis, Oregon State University,
Corvallis.
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Holliday, S. (1990). Home economics and social studies teachers’ use of the reading process.
Paper presented the American Vocational Association Convention
(Cincinnati, OH). (ERIC Document Reproduction Service No. ED 329728).

Purpose of the study: The purpose of this study was to compare “teachers’
perceptions of their ability and use of the reading process” in social studies and
home economics classes.

Research Methodology: The sample included 82 home economics teachers attending a
workshop on reading in the classroom and a random sample of 100 social studies
teachers, of which 81 responses were received. Teachers responded to a
questionnaire with Likert-type scale responses for 27 reading principles and
practices.

Findings: Results reveal that social studies teachers had more instruction in reading
and that students spent more in and out of class reading. In three of four areas of
reading, there were significant differences between the teachers” mean scores. Social
studies teachers also reported a greater perceived ability to incorporate the reading
process in the classroom.

Holliday, S. (1989). Social studies and home economics teachers” use of the reading
process. Unpublished master’s thesis, University of Nebraska, Lincoln.

Mohrman, J. (1986). Use of adolescent literature in secondary home economics classrooms.
Unpublished master’s thesis, Ohio State University, Columbus.

Polizzi, N. (1986). Comparison of teachers” and administrators” attitudes toward teaching
reading in the content area of home economics. Unpublished master’s thesis,
University of Nevada, Reno.

Stomieroski, C. (1987). Development and implementation of content reading strategies in
the eighth grade Home Economics Program. Unpublished master’s thesis,
Ashland College, Ashland.

Travers, R. (1995). A survey and analysis of the reading instructional practices and beliefs
of New York state home economics teachers. Unpublished doctoral dissertation,
New York University, New York. Dissertation Abstracts International, 56 (11),
4335. (AAT No. 9609417). Retrieved on May 25, 2004 from
http:/ / proxy lib.iastate.edu: 2087/ dissertations/ fullcit/ 9609417.

Purpose of the Study: This study surveyed home economics teachers in New York

regarding “their reading instructional practices and beliefs about the teaching of
reading with home economics” to investigate the possibility that “a relationship
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existed between home economics teachers' beliefs about the teaching of reading in
their classrooms and their reading instructional practices.” Teachers’ beliefs related
to teachers’ responsibility to teach and the importance of teaching reading were also
examined.

Research Methodology: “A random sample of 267 middle school and 225 high school
New York State home economics teachers were surveyed on their reading
instructional practices and beliefs about the teaching of reading with home
economics.”

Findings: “A significantly larger proportion of high school teachers than middle
school teachers reported more frequent use of one reading strategy in Food and
Nutrition, four in Clothing and Textiles and seven in the Human Development
content area. . . There was a moderate statistically significant relationship between
teachers' beliefs and their reported usage of reading strategies for each of the four
content areas.”

Trost, B. (1996). Teachers” evaluation of “The parenting curriculum:” A family and
consumer sciences and language arts partnership. Unpublished master’s thesis,
Iowa State University, Ames.*

Purpose of the Study: This study was designed to “conduct a summative evaluation
of “The Parenting Curriculum” and assess “teachers’ perceptions related to the
introduction of curriculum materials” (p. 72).

Research Methodology: In February of 1996, teachers who “voluntarily attended a
two-day graduate-credit workshop in June, 1995 at Iowa State University” were
surveyed regarding “The Parenting Curriculum” (pp. 72-73). The instrument
included a 7-point Likert scale.

Findings: 1) Teachers’ responses to unit outcomes were positive. 2) “The overall
mean for all eight units was 5.95” indicating, “that all unit outcomes in the
curriculum are critical to the future lives of their students” (p. 73). 3) The unit,
“’Challenges of Teen Parenting,” received the strongest agreement . . . with a unit
mean of 6.26” (p. 73). 4) Teachers indicated “that they somewhat agreed that the
[language arts] activities included in the curriculum were effective in developing the
students’ skills” (p. 74). “The data indicate that teachers are not sure what
constitutes language arts skills and how to develop them” (p. 74). 4) Because the
curriculum was designed to integrate language arts and parenting skill
development, teachers were surveyed regarding integration. “Only one third (34.3
%) [had] contacted the language arts teachers in their buildings for collaboration on
course content and activities [and] less than one-half of the teachers (42.9%)
expect[ed] to collaborate with the language arts teacher in the future” (p. 75). 5)
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Parenting education was not required in over half of reporting schools. “Yet, almost
ninety percent of the teachers teach Family Living and Parenthood courses and
Child Development courses to their high school seniors” (p. 76).

Trost, B. C., & Williams, S. K. (1998). Teachers' evaluation of an integrated parenting
language arts and parenting curriculum. Journal of Family and Consumer
Sciences Education, 16(1), 55-70.

Wyatt, C. (1989). Effects of an inservice workshop on reading practices of Nebraska home
economics teachers. Unpublished master’s thesis, University of Nebraska,
Lincoln.*

Wyatt, C., Johnson, J., Holcombe, M. & Andrews, L. (1990). Making connections:
An in-service model on the reading process for home economics teachers.
Journal of Vocational Home Economics Education, 8(2), 57-72.*

Purpose of the Study: This research developed and subsequently tested the
effectiveness of an inservice workshop designed to help home economics teachers
integrate the reading process into their curriculum. Specifically, the study examined
“the effects of inservice education on home economics teachers’ usage and ability to
use reading principles and practices in their classrooms (p. 63).

Research Methodology: The population for this study was comprised of “76 junior and
senior high school home economics teachers who participated in a workshop
entitled ‘Integrating the Reading Process into the Home Economics Curriculum,’
held throughout Nebraska in the fall of 1988” (p. 65). Approximately 79 percent of
the sample “reported study beyond a bachelor’s or master’s degree” (p. 65). Most
(52.6 percent) of teachers had taught 11 or more years. Teachers were pretested
before the workshop and were mailed a posttest “4 weeks following the workshop”
(p. 65). The questionnaire included a 3-point Likert scale. The response rate to the
follow-up survey was 92.7 percent.

Findings: “The behavior change inservice education model used in this study was
effective in producing increases in home economics teachers” perceived usage of,
and perceived ability to use principles and practices related to the reading process”

(p. 69).

Relevant Reference:
Hall, H. & Sproles, E. (1998). Basic reading skills education: A new synthesis for

home economics education. Journal of Vocational Home Economics Education,
6(2), 23-30.
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Ingram, M. & Ward, C. (2002). Using sociocultural poetry to build civic
engagement: A teaching strategy for consumer and family sciences. Journal of
Family and Consumer Sciences, 94 (3) 27-32.

Mathematics

Parkhurst, C. (1986). Integrating mathematics into the secondary school home economics
foods curriculum. Unpublished master’s thesis, lowa State University, Ames.

Purpose of the Study: This research included the development and testing of an
instructional unit designed “to integrate mathematics skills into a home economics
foods course” (p. 44). “Teachers’ attitudes toward the integration of mathematics
into a home economics foods course or unit” was also assessed.

Research Methodology: A nine-class period unit with an accompanying mathematics
booklet was developed and pilot tested. A quasi-experimental design was used to
examine the impact of the mathematics-based food module and school size. Two
achievement pre and posttests were used with students. Teachers responded to an
evaluation and attitude instrument using a 5-point Likert scale. Of the 27 Iowa
schools randomly selected for participation in the study, five schools withdrew after
receiving the module, four schools did not complete the module and 10 schools
provided usable data.

Findings: 1) “Statistically significant differences [were found] between the
experimental and control groups on the posttest scores for the urban, middle-sized,
and small schools” (p. 46). 2) “The module was effective in teaching basic
mathematics skills to home economics students” (p. 46).

Moss, D. (1985). Perceived application of basic mathematics skills and science strategies in
secondary vocational home economics. Unpublished doctoral dissertation, Kansas
State University. Dissertation Abstracts International 46 (6), 1541. (AAT No.
8515959). Retrieved on May 25, 2004 from
http:/ / proxy.lib.iastate.edu:2087 / dissertations/ fullcit/8515959.*

Purpose of the Study: “This study was designed to determine (A) the extent
secondary vocational home economics teachers perceive basic mathematics skills
and science strategies as an integral part of home economics subject matter, (B) the
extent they incorporate those skills and strategies in the home economics
curriculum, and (C) the extent they incorporate the skills and strategies in specific
home economics areas.”

Research Methodology: Data were collected “from 500 secondary vocational home
economics teachers employed during the 1983-1984 school year in the four
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geographic areas of the United States” using an instrument developed by the
researcher.

Findings: “Results of the study identify that secondary vocational home economics
teachers do perceive basic mathematics skills and science strategies as an essential
part of home economics subject matter. They incorporate the skills and strategies to
a lesser extent in the curriculum and in specific areas they teach than they perceive
the skills and strategies should be incorporated.”

Wu, M. (1995). The effects of a generalizable mathematics skills instructional intervention
on the mathematics achievement of learners in secondary vocational programs.
Unpublished doctoral dissertation, Purdue University. Dissertation Abstracts
International, 57 (06), 2405. (AAT No. 9633447).

Purpose of the Study: “The purpose of the study was to develop a generalizable
mathematics skills instructional intervention and determine its effects on the
mathematics achievement of learners in secondary vocational programs.”

Research Methodology: “A pretest-posttest experimental and control group design
was used in this quasi-experimental study. One program from each of four
vocational program areas at an area career center [Business, Family and Consumer
Sciences, Health Occupations, and Industrial] was randomly assigned to the
experimental and control groups. “

Findings: “The results of this study indicated that the six-week generalizable
mathematics skills instructional intervention significantly improved the
mathematics achievement of those students receiving instruction as compared to
those students receiving traditional mathematics instruction in their vocational
programs. However, there were no similar effects on the generalizable mathematics
skills student self-ratings.”

Relevant Reference:
Franz, W., MacDonald, N. & Groscott, P. (1985). The importance of mathematical
and logical skills to clothing construction. The Illinois Teacher of Home

Economics, 29 (1), 35-38.

Sanden, J. (1994). Math/FCS class boosts test scores. Journal of Family and Consumer
Sciences, 94(4), 65-66.

Williams, S. & Parkhurst, C. (1988). Reasoned intellectual choice: Development of

basic mathematical skills in home economics. Journal of Vocational Home
Economics Education, 6 (2), 14-22.
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Science

Jensen, B. (1987). The acquisition of milk-related science concepts of secondary students in
experimental and traditional curricula. Unpublished master’s thesis, Utah State
University, Logan.*

Moss, D. (1985). Perceived application of basic mathematics skills and science strategies in
secondary vocational home economics. Unpublished doctoral dissertation, Kansas
State University. Dissertation Abstracts International 46 (6), 1541. (AAT No.
8515959). Retrieved on May 25, 2004 from
http:/ /proxy.lib.iastate.edu:2087 / dissertations/ fullcit/8515959.*

Purpose of the Study: “This study was designed to determine (A) the extent
secondary vocational home economics teachers perceive basic mathematics skills
and science strategies as an integral part of home economics subject matter, (B) the
extent they incorporate those skills and strategies in the home economics
curriculum, and (C) the extent they incorporate the skills and strategies in specific
home economics areas.”

Research Methodology: Data were collected “from 500 secondary vocational home
economics teachers employed during the 1983-1984 school year in the four
geographic areas of the United States” using an instrument developed by the
researcher.

Findings: “Results of the study identify that secondary vocational home economics
teachers do perceive basic mathematics skills and science strategies as an essential
part of home economics subject matter. They incorporate the skills and strategies to
a lesser extent in the curriculum and in specific areas they teach than they perceive
the skills and strategies should be incorporated.”

Powell, L. & Reagan, S. (1993). Attitudes of Louisiana home economics teachers

toward incorporating scientific principles in home economics courses. Journal
of Vocational Home Economics Education, 11 (1), 58-66.

Purpose of the Study: This study was designed “to determine the attitudes of
Louisiana home economics teachers toward incorporating scientific principles in
courses” (p. 60).

Research Methodology: The entire population (482) of secondary home economics
teachers in public and private schools were surveyed using a mailed questionnaire
that included items related to attitudes related to the incorporation of scientific
principles in home economics classes and demographics. The response rate was
55% and included 267 respondents.
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Findings: “Science certification, the degree to which scientific principles were
incorporated in college home economics courses, and the number of hours of college
science credit appear to be important predictors of the teachers” attitudes toward
incorporating scientific principles in home economics courses” (p. 58).

Relevant Reference:

Smith, F. & Hausafus, C. (1988). Science and home economics: new partners in Iowa.
The Vocational Education Journal, 63(6), 20.

Writing

Johnson, J. (1990). An examination of the use of the writing process in home economics
using qualitative and quantitative methods. Paper presented the American
Vocational Association Convention (Cincinnati, OH). (ERIC Document
Reproduction Service No. ED 329729).

Purpose of the Study: The purpose of this two-phase study was to determine teachers’
use of writing in secondary home economics programs.

Research Methodology: Quantitative data were collected through a questionnaire in
phase one to compare how writing was incorporated in the classroom. The sample
included ”(1) 125 home economics teachers who had not participated in university
workshops on incorporating writing in the classroom; (2) 129 agriculture teachers
who had not participated in the workshops; and (3) 125 home economics teachers
who had participated in the workshops.” In phase 2, qualitative data were collected
through interviews with 12 home economics teachers who participated in writing
workshops and classroom observations of three of those teachers.

Findings: In phase one, “significant differences were found between the practices of
home economics teachers who had participated in the writing workshops and
agriculture teachers who had not participated in the workshops.” In the second
phase, three major themes emerged regarding the integration of the writing process
in the classroom: “To use writing as a vehicle for students to learn subject matter
and make connections between concepts; to improve a student’s self-concept; and to
vary the methods of instruction.”

Johnson, J., Holcombe, M., Simms, G., & Wilson, D. (1992). Writing in the
classroom: Case studies of three home economics teachers. Journal of
Vocational Home Economics Research, 10 (1), 46-58.
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Purpose of the Study: This study examined teachers’ uses of writing in the home
economics classroom. The study focused on the reasons why teachers use writing
and the methods that they use in teaching writing.

Research Methodology: Following a series of three writing workshops, 12 teachers
were interviewed using the McCracken long interview method. Three of these
teachers were selected for the final segment of the research “based on the amount of
writing the teachers reported using in the classroom, the enthusiasm they ... [had]
for writing, and the representation of differing school sizes and the rural/urban
setting” (p. 48). During visits to the teachers’ schools, researchers interviewed
teachers a second time “to explore . . . teachers’ perspectives on the activities
observed in their classrooms” (p. 48) and to interview administrators and two
students.

Findings: Thematic analysis of interview transcripts revealed several dominant
themes: 1) “Writing [was] used to help students understand themselves and gain
confidence in dealing with their problems and concerns” (p. 49); 2) “Writing [was]
used as a vehicle for learning subject matter” (p. 51); and 3) “Writing helps to
personalize home economics subject matter” (p. 53).

Johnson, J., Holocombe, M., Simms, G., & Blezek, A. (1992/1993). Use of writing in
home economics and agriculture in secondary schools. Journal of Vocational
Home Economics Education, 10(1), 46-58.

Purpose of the Study: This study was conducted “to provide descriptive data on the
practices of secondary home economics and agriculture teachers as they use writing
in their classrooms” (p. 46).

Research Methodology: “Data were collected . . . using a questionnaire based on the
instrument (Applebee, Lehr, & Auten, 1980) used in Applebee’s (1981) study of
writing in secondary schools. Items were adapted for use with home economics and
agriculture teachers” and “a 5-point rating scale was used rather than the original 3-
point scale” (p. 47). The questionnaire was distributed to “a random sample of
secondary home economics teachers (N=125)" (p. 48). Seventy-seven home
economics teachers responded to the survey and 105 agriculture teachers responded.

Findings: 1) Fewer home economics than agriculture teachers in this sample had
master’s degrees. 2) Approximately 42 percent of the home economics teachers had
taught for more than 16 years, whereas only 25 percent of the agriculture teachers
were in this category. 3) Twenty-three percent of home economics teachers and 43
percent of agriculture teachers reported working with the English department. 4)
Sixteen percent of home economics teachers and 11 percent of “agriculture teachers
reported having taken workshops on writing offered by colleges or universities” and
“some had taken workshops offered by area educational agencies in Nebraska” (22
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percent of home economics teachers and 16 percent of agriculture teachers) (p. 48).
5) Writing activities most often reported by both groups of teachers included “note-
taking and copying information” (p. 49). 6) “Writing activities reported, which may
require analytic or creative thinking, had relatively low mean scores” and “many of
these activities were used less than once a week, such as, writing paragraphs for
essay questions, writing summaries of class learning, writing reports, analyzing and
interpreting data, writing examples/non-examples, journal writing, reaction
paper/ persuasive writing” (p. 50). 6) Teachers most often indicated that writing
was used to increase “learning/understanding the concept and encouraging
thinking in students” (p. 51). 7) Writing to “express . . . personal feelings and ideas”
was reported more often for home economics teachers than agriculture teachers (p.
51). 8) “Teachers in this study were only sometimes focusing on the writing process
through the use of techniques such as prewriting strategies, writing in stages, and
requiring more than one draft” (p. 56). 9) “Evaluation techniques used most often
by [both groups of teachers] were assigning grades, pointing out errors of fact and
marking spelling errors” (p. 56).

Wasike, G. (1995). Integration of language arts skills into family and consumer sciences
content: Factors affecting the practices of secondary school teachers. Unpublished
doctoral dissertation, Iowa State University, Ames. Dissertation Abstracts
International, 56 (05), 1687. (AAT No. 9531805) Retrieved on May 25, 2004
from http:/ /proxy.lib.iastate.edu:2087 / dissertations/fullcit/9531805.

Purposes of the Study: This research sought to “provide baseline information about
the practices and attitudes of family and consumer sciences secondary school
teachers regarding the integration of language arts skill development into family
and consumer sciences [FCS] curriculum.”

Research Methodology: A random sample of 192 secondary FCS teachers was mailed a
survey. The response rate was 72 percent. “Data were analyzed using SPSS Version
4.0 and LISREL Version 7.0. Analysis included descriptive statistics, correlational
statistics, and path analysis.”

Findings: Although teachers revealed positive attitudes toward the integration of
language arts into FCS curriculum, “they practiced integration to a limited extent.
Language arts skill development was especially limited. Scheduling and lack of
planning time were perceived as major barriers to subject integration; the support
system was positive and resources were not perceived to be major limitations. Level
of education and previous subject integration experience emerged as major
background characteristics indirectly affecting language arts skill development
practices.”
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Working with Stakeholders

Aiken, G. (1988). Attitudes of male students toward home economics programs in Chapel
Hill-Carrboro City schools. Unpublished master’s thesis, North Carolina
Central University, Durham.

Baiyee, M. N. (1991). Attitudes of secondary school students toward home economics
according to FHA membership. Unpublished master’s thesis, Ball State
University.

Barrs-Walker, M. (1992). Factors affecting the selection and nonselection of home
economics at Madison County High School. Unpublished master’s thesis, Florida
State University.

Blume, R. (1988). Parental participation in Ohio middle level home economics programs.
Unpublished master’s thesis, Ohio State University, Columbus.

Bradford, C. (1986). Influences affecting urban, secondary student enrollment in
nonvocational home economics. Unpublished doctoral dissertation, Oklahoma
State University, Stillwater. Dissertation Abstracts International 47 (03), 811.
(AAT No. 8611509). Retrieved on May 25, 2004 from
http:/ /proxy.lib.iastate.edu:2087 / dissertations/ fullcit/8611509.

Purpose of the Study: Study examined students” perceptions of factors influencing
enrollment in nonvocational high school home economics.

Research Methodology: A survey was administered to “3,046 students enrolled in
three of the 10 high schools in the Oklahoma City Public School system. Completed
questionnaires were received from 84 percent of this sample . . . The analysis sample
of 582 enrollees in high school home economics and an equal number of
nonenrollees was coded, entered on computer magnetic tape, edited and verified.
Vocational home economics students (4.3% of total home economics enrollees) were
excluded from subsequent analyses, based on the purpose and objectives of this
study.”

Findings: “The difference between enrollees in high school home economics versus
nonenrollees in respect to each factor included in these hypotheses was highly
significant, when analyzed by the chi-square test. . . With the exception of significant
others . . . the findings suggest that all other factors might serve as key elements in
efforts to develop and market home economics more effectively. The home
economics curriculum and . . . teachers, at both the middle and high school levels,
were perceived as strong influencers of student enrollment in high school home
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economics. The perception of future value of the high school home economics
curriculum also had a major influence on enrollment in these courses.”

Brun, J. K., & Ndon, T. U. (1995). Family and Consumer Sciences Teachers” attitudes and
practices concerning parent involvement in the educational process. Paper posted at
American Association of Family and Consumer Sciences Annual Meeting,
New Orleans.

Burnett, M., Harrison, B., & Miller, P. (1986). Attitudes of local school
administrators toward vocational home economics programs. Journal of
Vocational Home Economics Education, 4(1), 71-80.

Purpose of the Study: “The purpose of this component of [a larger] study [in
Louisiana] was to determine and compare the attitudes of public school
superintendents, public secondary school supervisors for vocational education, and
public secondary school [principals] toward vocational home economics programs”

(p. 72).

Research Methodology: This research incorporated “a closed-form opinionnaire [sic]
with a [5-point] Likert-type scale” which was mailed to participants (p. 72). The
sample included “66 public school superintendents. . . the supervisor for vocational
education of each of the 66 public school systems in Louisiana and [a stratified
sample]186 of the 353 identified public secondary school principals in Louisiana” (p.
73). The final response rate was 91.2 percent.

Findings: “All three categories of administrators in this study expressed a positive
attitude toward vocational home economics programs. They believed that the cost
of vocational facilities justifiable” (p. 79). They also believed “that vocational
training is usually beneficial regardless of one’s occupation after graduation” (p. 79).
They considered teachers “professional and generally well prepared to perform their
jobs” (p. 79). The rankings for all three groups of professionals on the 24 items
included in the instrument “was generally the same” (p. 79). Items consistently
ranked low by respondents included: “Students eventually enter the occupation for
which they are being trained” and “High academic achievers have a tendency to
enroll in this area” (p. 79).

Buttram, J., Kershner, K., Rioux, S., & Dusewicz, R. (1987). An evaluation of
competency-based vocational education in Pennsylvania: Five years later.

Journal of Vocational Education Research, 12(4), 35-55.*

Purpose of the Study: To evaluate “competency-based vocational education (CBVE) in
Pennsylvania” (p. 35).
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Research Methodology: “Data were gathered via interviews with 19 key state
education officials and representatives from 75 educational agencies, including area
vocational technical schools, community colleges, and high schools. . . 348
randomly-selected teachers from 28 schools completed surveys regarding level of
CBVE implementation” (p. 35).

Findings: 1) Widespread support for CBVE existed in Pennsylvania when this
research was done. 2) “Knowledge and support for the state’s specific CBVE
initiative varies depending on the type of school” (p. 52). 3) “A moderately high
level of implementation” of the model has been achieved “at the area vocational
technical schools . . . due in large part to the PDE funding of curriculum coordinator
positions and the provision of training, technical assistance, and other resources” (p.
52). 4) As funding was withdrawn, “area vocational technical schools [did] not kept
pace with the changing job market trends and resulting curriculum and facility
modifications and additions” (p. 53). 5) In contrast with area vocational education
centers, only one high school received funding. 6) Community colleges and high
schools did not receive support from the state comparable to that given to area
vocational education centers. 7) Administrative support was considered important
to the implementation of CBVE. 8) No “substantial data set [existed] to support the
positive effectives of CBVE on students” although teachers and administrators
believed CBVE affected students positively (p. 54).

Caputo, C. & Trenbeath, L. (1991). Parents, students, and teachers evaluate an
eighth-grade comprehensive home economics curriculum. Research Abstracts,
Home Economics Division, American Vocational Association, 1991 Annual Meeting
(p. 32). Los Angeles, CA.*

Carey-Shefchik, B. (2003). Parental involvement in their child’s alcohol prevention
education unit. Unpublished master’s thesis, University of Wisconsin, Stout.
Retrieved April 12, 2004, from
http:/ /www.uwstout.edu/lib/thesis /2003 /2003careyshefchikb.pdf.

Purpose of the Study: This study was “designed to . . .determine parent satisfaction
with involvement in the child’s alcohol prevention unit” (p.2). Parent and student
gender, parental satisfaction and involvement and parental monitoring were factors
assessed in the study

Research Methodology: Parents of students in five 7t Grade Teen Living Skills classes
received surveys designed “to collect data about the parent’s demographic
information, satisfaction with involvement in their child’s alcohol prevention
education, and interactions with their 7th grade child” (p. 3). Descriptive statistics
and t-tests were used to analyze the data.
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Findings: “The results indicated high parent satisfaction with involvement in 7th
grade child’s alcohol prevention unit and with the parent-child discussion sheet.
There were some differences found between how mothers and fathers interact with
7th grade children and how parents interact differently with male and female 7th
grade children. A parent’s involvement in their child’s alcohol prevention education
showed no correlation to parent interactions or parent satisfaction” (p.3).
Correlations were also found related to “parental satisfaction with involvement in
child’s alcohol” and “parental monitoring with parental encouragement” (p. 3).

Cobia, F.J. (1993). The perceptions of administrators and teachers of home economics
regarding the effectiveness of Alabama home economics teachers and programs.
Unpublished doctoral dissertation, University of Alabama, Tuscaloosa.
Dissertation Abstracts International, 54 (04), 1263. (AAT No. 9325188).
Retrieved on June 3, 2004 from
http:/ /proxy.lib.iastate.edu:2087 / dissertations/ fullcit/9325188. *

Purpose of the Study: This study examined the perceptions of secondary home
economics teachers and principals with regard to the effectiveness of home
economics programs in the state of Alabama.

Research Methodology: The abstract did not provide information regarding sample
size. A researcher-developed questionnaire was administered, and data were
analyzed to test three major hypotheses.

Findings: Significant differences were revealed between teachers” and principals’
perceptions of the effectiveness of the curriculum and effectiveness of the teaching
methodology. Eighteen additional hypotheses were analyzed but revealed no
significance.

Crouse, M. & Underwood, R. (1990). Perception of vocational curriculum by
secondary school counselors in Texas and Nebraska. In C. Peck (Ed.). 1990
Abstracts of Research Presentations, American Home Economics Association (p. 71).
Bloomington, IL: Meridian Education Corp.

Cunningham, L. (1990). A study of the relationship between gender stereotypes of
secondary students and their perceptions of home economics. Unpublished
master’s thesis, Mansfield University, Mansfield.

Erwin, G. (1995). High school guidance counselor's perceptions of secondary home

economics programs : Directions for the future. Unpublished master’s thesis,
University of Tennessee Knoxville, Knoxville.
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Erwin, W. T., Moran, J. D., & Mclnnis, J. (1996). Role definition and perceptions of
home economics secondary programs. Journal of Family and Consumer
Sciences, 88 (4) 17-24.

Purpose of the Study: This study was designed to explore guidance counselors’
perceptions regarding successful consumer and homemaking programs.

Research Methodology: The study employed qualitative methodology using open-
ended interviews. The sample included eighteen schools from diverse geographical
areas in Tennessee.

Findings: The guidance counselors supported teaching essential life skills but they
did not seem to have a clear image of what content was actually being taught.
Programs seemed to rely heavily on the teacher’s ability to market the program.
Findings also indicate “the need for more specific visibility for both teacher and
curriculum in their involvement in the community and the school” (p. 17). Findings
“revealed a significant relationship between a low image consumer and
homemaking program and the existence of an occupational home economics
program” (p. 17).

Felstehausen, G. & Couch, S. (1991). Home economics education: Reflecting on the

past, projecting for the future. Journal of Vocational Home Economics Education
9(1), 1-11.*

Purpose of the Study: This study was conducted “to assess the perceptions of selected
home economics education leaders regarding (1) accomplishments of home
economics education at the secondary level during the decade of the 80s, and (b)
program emphases which should be addressed in the 90s” (p. 3).

Research Methodology: “State supervisors/directors of home economics education
and home economics teacher representatives from each state (most were state
presidents of home economics teacher organizations) were surveyed using a
researcher-designed instrument which reflected Simpson’s [1981] program
emphases. . . . The actual items on the questionnaire were taken directly from
Simpson’s work” (p. 3). Respondents indicated how effectively home economics
emphases identified in Simpson’s work had been addressed using a 4-point Likert
scale. “[Thirty-six] state supervisors/directors and 24 teachers (N=60) responded to
the survey” (p. 4). All respondents were female. Twelve supervisors were
interviewed at the 1989 American Vocational Association Annual Meeting.

Findings: “The respondents indicated that the following home economics program

emphases had been addressed most effectively: principles of growth and
development of children, meeting nutritional needs of families, and consumer rights
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and responsibilities” (p. 4). “All topics included on the survey were considered
important for continued emphasis” (p. 4). Major challenges leaders perceived for
the profession in the future included “meeting the needs of high risk students and
obtaining better support for their programs,” and “the shortage of qualified
teachers.” Additional areas of emphases included “care of the elderly, nuclear
waste, technology, redesign of the welfare system, alcoholism, stress management,
and family communication” (p. 9).

Ferry, S. (1985). The relative importance of consumer education topics: Perceptions of
Louisiana consumers and home economics teachers. Unpublished master’s thesis,
Louisiana Tech University, Ruston.

Purpose of the Study: The purpose of the study was to compare the perceptions of
Louisiana high school home economics teachers and consumers on the importance
of certain topics taught in the secondary consumer education curriculum.

Research Methodology: Questionnaires were mailed to all home economics teachers
(N=516) and to a panel of consumers (N=1105). Of the teachers, 262 questionnaires
were returned (50.8%), and of the consumer panel, 790 were returned (71.5%).

Findings: Results revealed a high correlation (r=0.81) between perceptions of the
teachers and the consumers. Results also indicated higher mean raw scores for the
teachers on all of the selected topics within the consumer education curriculum.
Scores were also correlated with various demographic characteristics, such as age,
presence of children, and marital status.

Harlan, M. S. (1987). Attitudes of guidance counselors in Arkansas toward home
economics in secondary schools. Unpublished doctoral dissertation, University
of Arkansas Fayetteville. Dissertation Abstracts International 48(05), 1132.
(AAT No. 8718817). Retrieved on May 31, 2004 from
http:/ /proxy.lib.iastate.edu:2087 / dissertations/ fullcit/8718817.

Purpose of the Study: This study examined the “relationship between guidance
counselors' attitudes in Arkansas toward home economics in secondary schools.”
Factors included in the study’s design included: 1) school size; 2) student
enrollment in home economics course(s) at the secondary and post-secondary levels;
3) guidance counselor’s tenure as a counselor and vocational educator; and 4) the
number of available vocational courses.

Research Methodology: Ninety percent of questionnaires mailed to one-half of the
population of guidance counselors employed in the secondary public schools of
Arkansas during the 1985-86 academic year were returned (90 percent response
rate).
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Findings: “The only significant relationship was found to be those counselors that
had been enrolled in home economics courses while a college student. The major
findings of this study indicated that guidance counselors in public schools of
Arkansas are generally favorable toward home economics as it was conceptualized
in this study. The attitude section of the questionnaire contained 28 items scored by
a Likert type scale. The statement receiving the highest mean average was: I am
thoroughly sold on offering home economics in high school. A total of 95.8 percent
of the respondents agreed with that statement, 41 percent of those strongly agreed”

Harrien, F. (1996). A prospectus of young men's expectations of home economics courses.
Unpublished master’s thesis, Ohio State University, Columbus.

Helmle, A. (1985). Parental perceptions of the importance of objectives and goals of the
sixth grade home economics curriculum in Racine, Wisconsin. Unpublished
master’s thesis, University of Wisconsin, Stout.

Inana, M. (1985). Perceptions of guidance counselors regarding career
opportunities in home economics. Journal of Vocational Home Economics
Education, 3(3), 72-83.

Johnson, F. (1987). Factors influencing enrollment in a vocationally oriented course:
Perceptions of students and teachers. Home Economics Research Journal 16, (1)
46-56.

Purpose of the Study: The purpose of this study was to compare the perceptions of
teachers and students regarding the influence of various factors on students’
decisions to enroll in a vocational course.

Research Methodology: Food-service teachers (N=109) in California were asked to
complete a questionnaire. Of those teachers, 69% (N=75) returned a completed
questionnaire and then administered questionnaires to their students (N=1,097).

Findings: Results indicated students’ general satisfaction with school and their
decision to enroll in the course. Students’ interests and individuals close to the
students were the most influential factors on their decision. Students and teachers
shared similar perceptions on the ranking order of the factors. Teachers perceived
school related factors as an influence on the enrollment decision. Differences were
also found for gender and race.

Johnson, J. (1990). Assessing the needs of economically disadvantaged students.
Journal of Vocational Home Economics Education, § (2), 28-37.*
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Purpose of the Study: This study was designed to assess the value of “(specific and
selected) concepts” in secondary home economics courses to economically
disadvantaged parents, parents who are not economically disadvantaged “and
community representatives who work with the economically disadvantaged” (p. 30).

Research Methodology: The aforementioned groups of parents and community
representatives in 24 “economically depressed counties in Nebraska” were surveyed
using a questionnaire that included 136 concepts developed for this research (p. 29).
“Persons who qualified for Free and Reduced School Lunch Meals were identified as
the economically disadvantaged parents” in this research (p. 30). The total sample
was comprised of 240 economically disadvantaged parents and 240 parents who
were not economically disadvantaged. The response rate was 84.2 percent and
included 470 questionnaires. Most (88 percent) of respondents were female.

Findings: 1) “Both groups of parents and the agency representatives ranked the
subject matter areas in approximately the same order: Employability Skills, Child
Development and Parenting, Management and Other Processes, Consumer
Education, Family Relationships, Food and Nutrition, Clothing and Textiles, and
Housing and Home Furnishings” (pp. 32-33). 2) “Mean scores for economically
disadvantaged parents were significantly higher than the agency representatives for
four of the eight subject matter areas — Consumer Education, Food and Nutrition,
Clothing and Textiles, and Housing” (p. 35). These parents also differed from non-
economically disadvantaged parents in the area of Family Relationships, although
they agreed with agency-based respondents. This group “had the highest mean
scores for almost half (48.5 %) the concepts” (p. 35).

Kelley, J. (1985). Factors affecting male student enrollment in the consumer and
homemaking program at Williamsport (Md.) High School. Unpublished master’s
thesis, Hood College, Frederick.

Klein, G. (1990). Student perceptions of home economics: Image, skill needs, and
enrollment influences. Unpublished master’s thesis, lowa State University,
Ames.

Purpose of the Study: The purpose of the study was to assess perceptions of consumer
and homemaking (CH) programs held by college students and General Educational
Development (GED) students who were either home economics program
participants or nonparticipants as middle or secondary students.

Research Methodology: Not indicated in the abstract for the thesis beyond the above
mentioned focus groups.
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Findings: Both focus groups had positive perceptions of CH programs, although
college students were more favorable than GED students. “College students and
home economics program participants perceived a greater need for [CH] programs
than GED students.” The seven areas where the greatest CH-related needs were
identified were financial planning for retirement, stress management, home safety,
family crises, child health care, food purchasing within a budget, clothing selection
and coordination. “Greatest influencers on home economics program enrollment
were” desire to take home economics, ability to learn useful skills and information,
and friends. The value and the need to take home economics was generally highly
recognized, but the need to take [CH] courses was not strongly felt.”

Markussen, P. (1988). Attitudes and perceptions of Nebraska high school board members
toward home economics curriculum. Unpublished master’s thesis, Kearney State
College, Kearney, NE.

Mentzer, B. (1987). Middle school students, their parents and their school administrators:
Perceptions of the usefulness of the middle school home economics curriculum.
Unpublished master’s thesis, Hood College, Frederick.

Mims, M. (1986). Gifted student beliefs regarding selected personal characteristics and
home economics. Unpublished doctoral dissertation, Florida State University,
Tallahassee. Dissertation Abstracts International 47(05), 1631. (AAT No.
8616896). Retrieved on May 25, 2004
http:/ /proxy.lib.iastate.edu:2087 / dissertations/ fullcit/8616896.

Purpose of the Study: This study focused on gifted students’ characteristics, the
relationship between these students’ beliefs regarding how home economics courses
can enhance these characteristics.

Research Methodology: Data from a questionnaire received from 127 “gifted high
school students who participated in the 1985 Mississippi Governor's School” were
analyzed.”

Findings: “(1) All of the 37 characteristics under study were judged to be personally
important to the gifted students . . . (2) Gifted males and gifted females did not differ
with regard to the importance attached to selected personal characteristics. (3)
Students believed the characteristics were enhanced only slightly, if at all, through
home economics. (4) Gifted males and gifted females did not differ with regard to
their beliefs that home economics can enhance the characteristics under study. (5)
Enrollment in home economics and/ or participation in 4-H Club made no difference
in regard to beliefs of students about the enhancement of characteristics through
home economics. (6) Wide discrepancies existed between characteristics rated as
highly important and the beliefs regarding their enhancement through home
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economics. (7) No significant relationship existed between the perceived importance
of selected personal characteristics and the corresponding beliefs that home
economics can enhance these characteristics.”

Morgan, A. (1987). High school students” attitudes concerning compulsory life
management skills classes in the Leon County school curriculum. Unpublished
master’s thesis, Florida State University.*

Morrison, T. D. (1986). Attitudes of school board members toward home economics based
on image projected. Unpublished master’s thesis, Murray State University,
Murray.

Morse, B. & DeBenedetti, J. (1989). A study of counselors' perception of home economics
education. Final report. (ERIC Document Reproduction Service No. ED315599).

Purpose of the Study: “A study examined California secondary public school
counselors’ perceptions of the value of secondary home economics courses; the
degree to which the counselors provided students with information on home
economics courses and careers; and the counselors” views as to what extent home
economics courses reinforce basic academic skills, prepare students for the world of
work, and provide students with life management skills.”

Research Methodology: “Questionnaires were mailed to 1,862 schools, and 937
counselors provided usable data.”

Findings: ” The following are among the findings reported: (1) female counselors
perceived the need for home economics at a statistically higher level than did male
counselors; (2) counselors who majored in home economics perceived the need for
home economics at a statistically higher level than did other counselors; (3)
counselors who had majored in home economics rated home economics” ability to
reinforce academic skills, provide work skills, and provide life management skills
significantly higher than did counselors who had other majors; and (4) although
most students in the schools surveyed had opportunity to take home economics
courses, only 68 percent of the counselors encourage them to do so because college-
bound students have time for only a limited number of electives.”

Morse, B. & DeBenedetti, J. (1990). A study of counselors’” perception of home
economics education. In C. Peck (Ed.), 1990 Abstracts of Research Presentations,
American Home Economics Association (p. 65). Bloomington, IL: Meridian
Education Corp.

Morse, B. & Morse, ]. (1992). Teachers” perception compared to counselors’
perception of home economics education in California. InS. Hemlick (Ed.),
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Abstracts of Research Presentations, 1992 Annual Meeting, American Home
Economics Association (p.17). Bloomington, IL: Meridian Education Corp.

Ndon, T. (1994). Family and consumer sciences teachers” attitudes and practices
concerning parent involvement in the educational process. Unpublished doctoral
dissertation, lowa State University, Ames. Dissertation Abstracts International
56(2), 478. (AAT No. 9518419). Retrieved on May 25, 2004 from
http:/ /proxy.lib.iastate.edu:2087dissertations/fullcit/9518419.

Purpose of the Study: This study “assess[ed] junior and senior high school family and
consumer sciences [FCS] teachers' attitudes and practices concerning parent
involvement in the educational process. Several specific objectives and variables of
interest, including attitudes, practices, efficacy, and perceived level of support from
colleagues for parent involvement were assessed.”

Research Methodology: A questionnaire was mailed to a random sample of 168 FCS
teachers. Descriptive and inferential statistics were used to analyze the data.

Findings: All parent-involvement practices included in the questionnaire were
considered “somewhat or more than somewhat important with practices involving
communicating with parents judged as very important, while those that called for
parents to be involved in the decision-making process were judged to be of little
importance. . . [T]eachers displayed a somewhat weak sense of personal teaching
efficacy. This condition seemed to be due to perceived lack of support for their work
from their principals and other teachers in their schools and perceived inadequate
teacher training education . . . Better parent-involvement practices by the teachers
was predicted by adequate training in parent involvement, positive attitudes about
parent involvement through in-service education, stronger sense of personal
teaching efficacy, and the belief that others in their schools have a higher level of
support for parent involvement.” Teachers “with master’s degrees expressed
significantly more positive attitudes about parent involvement. The teachers
indicated parent/teacher conferences as the most successful parent-involvement
practice.” Responding teachers identified in-service needs such as “seminars,
workshops, college courses, and communication skills training to help them
implement better parent-involvement practices.” “Working parents and teachers'
lack of time as the two most important reasons they could not have stronger links
between themselves and the parents of their students.”

New York State Home Economics Teachers Association. (1988). Home and career

skills survey, Unpublished report. (Available from Edythe Conway, 425
Lansing Station Road, Lansing, NY 14882).
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O’Rourke, K. (1995). Measuring knowledge of developmentally appropriate practice while
comparing and exploring disciplines of study, learning styles, degree of flexibility,
and values of students enrolled in a home economics child development laboratory.
Unpublished master’s thesis, Eastern Illinois University, Charleston.

Pauley, E. (1996). Family and consumer sciences curricula: What do students,
parents, faculty, and community want? Journal of Family and Consumer
Sciences, 88(2), 11-14.

Purpose of the Study: The purpose of the study was to seek input from students,
faculty, parents, FCS professionals, and community leaders regarding a middle
school FCS curriculum.

Research Methodology: A researcher-developed questionnaire listed topics previously
taught, currently taught, and those that might be taught and was given to sixth,
seventh, and eighth grade students and their parents, school faculty, FCS teachers
attending a university workshop, and individuals within the community. The
questionnaire was completed by 317 students (51%), 237 parents (34%), 29 faculty
members (46%), 18 community members, and 39 FCS teachers (41%).

Findings: Student preferences were opposite of the adult preferences. Students
preferred banking, machine sewing, and child care. Adults preferred family,
communicating, and parenting. Based on the data, the current FCS curriculum did
not include those priority topics; thus a review of the curriculum is needed.

Obenour, L. (1989). Perceived influences on Ohio high school students” choice to enroll in
selective home economics courses. Unpublished master’s thesis, Ohio State
University, Columbus.

Rackley, B. (1987). Perceptions of home economics content in secondary programs by
school board presidents, high school principals, and high school counselors.
Unpublished doctoral dissertation, Oklahoma State University, Stillwater.
Dissertation Abstracts International 49(5), 1077. (AAT No. 8811630). Retrieved
on May 25, 2004 from
http:/ /proxy.lib.iastate.edu:2087 / dissertations/ fullcit/8811630.

Purpose of the Study: This study examined “the extent to which school board
presidents, high school principals, and high school counselors perceive the breadth
of subject content taught in the consumer and homemaking education program and
to determine their perception of the emphasis that should be placed on subject
content areas.”
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Research Methodology: A stratified random sample of schools in the State of
Oklahoma consisting of “the school board president, the high school principal, and
the high school counselor” were mailed a survey. Response rate was 25.7 percent.

Findings: Significant differences were identified for “principals' perceived
importance of content in the clothing and textiles area and in the housing/home
furnishings/equipment area for the gender variable; for counselors' perceived
importance of content in the child development/parenting area and the family
relationships area for those taking adult classes; and for perceived importance of
content among school board presidents, principals, and counselors for child
development/parenting, family relationships, and food and nutrition content
areas.”

Robinson, J. P. (1987). A study of the perceived image of home economics. Unpublished
doctoral dissertation, University of Alabama. Dissertation Abstracts
International 48(06), 1407. (AAT No. 8720705). Retrieved on May 31, 2004
from http:/ /proxy.lib.iastate.edu:2087 / dissertations/ fullcit/8720705.

Purpose of the Study: The image of home economics held by students,
parents/surrogate parents and professional school personnel was examined in this
study.

Research Methodology: A 56-item instrument was developed using the Thurstone
technique. “One hundred and fifty-six revised questionnaires were administered,
proportionally, to the three selected groups.”

Findings: “Demographic variables appeared to have little influence upon
perceptions of home economics. Home economics was viewed as a woman's field
that equipped one with the skills affiliated with cooking, sewing, and housekeeping.
Parents . . . indicated a more positive perception of home economics; this group
associated the teaching of management with home economics. The ranking of the 56
items based upon the mean revealed a need for a public relations program to
interpret home economics at all levels to appropriate individuals. There also
appeared to be a difference between the way individuals who were within the high
school on a daily basis perceived home economics.”

Rockett, T. (1987). Male enrollment in secondary home economics programs in Louisiana
public schools. Unpublished master’s thesis, University of Southwestern
Louisiana, Lafayette.

Rowley, C. (1988). Attitude of administrators as related to the size and subject diversity of

home economics programs in selected schools — New Jersey. Unpublished master’s
thesis, Montclair State College, Upper Montclair.
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Schrader, J. (1989). Student satisfaction in four Fox Valley high schools. Unpublished
master’s thesis, Northern Illinois University, DeKalb.

Schultz, . (1989). AHEA’s survey of American teens. Journal of Home Economics,
81(2), 27-38.

Purpose of the Study: The purpose of this national study was to “answer questions
about how teenagers view themselves and the world around them” (p. 27).

Research Methodology: The research was conducted in two phases. Phase one
consisted on qualitative data collected through focus groups with high school
students in grades 11 and 12 in Minnesota and Georgia. Phase two consisted of
quantitative data collected through personal interviews with 510 students in 15
diverse geographic areas. Of the interviews, 300 were done randomly with
established quotas. The additional 210 interviews supplemented the data to provide
base sizes for comparisons among ethnic groups.

Findings: Results revealed teenagers’ top concerns, with paying for college and
contracting AIDS as the top issues. The survey results indicated how teenagers view
concerns related to health, drugs and alcohol, and societal issues. Although positive
outlooks were indicated, “these positive outlooks are tempered by some negative
perspectives on social problems, financial strains, and a future that holds harsh
realities” (p. 31). Teenagers rated various life skill areas that should be included in
schools. These areas are relevant as they are encompassed in home economics
programs.

Schultz, L. (1989). The attitudes of principals and superintendents toward the Nebraska
base curriculum for family focused secondary home economics programs.
Unpublished master’s thesis, Kearney State College.

Shurtleff, M. (1987). An analysis of summer consumer and home economics programs in
Utah. Unpublished master’s thesis, Brigham Young University, Provo.

Purpose of the Study: The study compared the status of summer consumer and home
economics programs in Utah, as perceived by (a) Utah State Board for Vocational
Education members, (b) district vocational directors, and (c) summer consumer and
home economics teachers.

Research Methodology: This study was designed to examine questions regarding
policies and standards governing the summer consumer and home economics
programs, objectives of the summer programs, activities or classes appropriate to the
summer programs, and whether the expense incurred conducting the program was
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justifiable. All members of the Utah State Vocational Board, all district vocational
directors, and all identifiable summer consumer and home economics teachers, who
were currently teaching summer home economics and the regular school program,
were sent mailed and hand delivered questionnaires. The results were analyzed
using descriptive statistics.

Findings: Programs conducted throughout the state varied greatly in each of the policy
areas examined. The findings were not inconsistent, however, with the federal
standards that allowed for variation in local policies. Overall, vocational directors and
teachers agree on policy questions and program, as well as objectives. State Board for
Vocational Education members, however, were less likely to agree, in all areas
examined, with the vocational directors and teachers.

Smith, B. P., Hall, H. C,, Jones K. H., Cory J. A. & Ethridge T. L. (1998). Students:
Consumers of family and consumer sciences education. Journal of Family and
Consumer Sciences, 90_(4) 15-17.

Purpose of the Study: The purpose of this study was to determine high school
“students” views of the family and consumer sciences education program” (p. 15).

Research Methodology: Thirty-seven certified FCS teachers were contacted to survey
100 of their students using a questionnaire. Of those teachers, 17 returned
questionnaires for a total of 1,508 questionnaires from students in grades 9-12.

Findings: Sixty-eight percent of the students thought the FCS education program
was very interesting. “78% of the students in this study thought they could do well
in FCS education” (p. 16). Eighty-two percent of the students felt that the FCS
content would help their family life. “Thirty-four percent through they should not
be required and 38% thought they should be required for graduation” (p. 16).
Results revealed topics that were identified as important to learn: “healthy eating
(92%), use of money (95%), getting along with family members (93%), being a good
parent (96%), decision making about home and family (94%) and job skills (94%)” (p.
16).

Smith, B. P., Hall, H. C., & Jones, K. H. (2001). National standards for family and
consumer sciences education: Perceptions of parents, professionals, and
vocational administrators. Journal of Family and Consumer Sciences, 93 (4) 49-
57.*

Purpose of the Study: “The purpose of this study was to determine the perceptions of

parents, professionals, and vocational administrators regarding the National
Standards for Family and Consumer Sciences (FCS) curriculum” (p. 49).
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Research Methodology: The sample included FCS students” parents, vocational
administrators for FCS programs, and GAFCS members. Data from surveys were
collected from “71 of the parents or 10%; 147, or 73% of the members of GAFCS
professionals in the field; and 199, or 88% of the vocational administrators for FCS
programs” (p. 51).

Findings: Although the groups of parents, members, and administrators supported
the premise that FCS standards should be taught, the parents’ responses were lower
than the responses of vocational administrators or professionals. “The percentage of
participants who responded in the affirmative that the seven curricular areas were
being taught in the curriculum was lower for all three groups: 57 - 81% for
vocational administrators, 34 - 55% for professionals, and 42-59% for parents. A
large number of both parents and professionals were uncertain or did not respond
when asked if the standards were being taught in the FCS curriculum with which
they were familiar” (p. 49).

Smith, N. L. (1989). Secondary guidance counselors” attitudes toward home economics.
Unpublished master’s thesis, University of Delaware, Newark.

Streicher, Mary. (1990). Perceptions of home economics education held by secondary school
students. Unpublished master’s thesis, Northern Illinois University, DeKalb.

Stonely, H. . & Klein, S. (2004). Teen and parent perceptions of a secondary school
family course. Journal of Family and Consumer Sciences, 96(1), 56-61.

Purpose of the Study: The purpose of the study was to assess adolescents” and
parents’ perceived needs for a high school family relations course.

Research Methodology: Qualitative methodology was used with focus group
discussions. A total of 65 parents and teenagers participated in seven focus groups
in “a large midwestern city and a mid-size western town” (p. 57). Snowball
sampling and telephone contacts were used to seek participation. Five high schools
were represented.

Results: Teens indicated that it was very important to have a strong family and that
ways to strengthen families were taught in FCS and health courses. Child
development courses were only taught in one of the five high schools. From the list
of 21 topics, both teens and parents identified 10 as useful/interesting. When asked
about enrollment in a FCS course, “females were more likely to take the class than
males; western males more likely to take the class than Midwestern females” (p. 58).
Students offered various for enrolling or not enrolling in FCS courses.
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Stout, B. (1990). Perceptions of occupational home economics classes held by Texas
high school graduates: An exploratory study. Texas Home Economists, Texas
Home Economics Association Refereed Research Issue, 56(3), 3-4.

Thompson, N. & Laster, J. (2000). Factors influencing the development of family-school
partnerships: A qualitative case study. Paper presented at the Annual Meeting
and Exposition of the American Association of Family and Consumer
Sciences, June 24-27, 2000, Chicago, IL. (Comments are taken from the
abstract edited by L. Fritchie and K. Johnson, p. 44).

Purpose of the Study: This investigation sought to increase understanding of the
factors influencing the development of family-school partnerships.

Research Methodology: “Relationships with families of 17 secondary school students
enrolled in a semester Family and Consumer Sciences course were studied through
action research using quantitative and qualitative research methodologies.”
“Family-school partnerships were initiated with a letter . . . and continued with a
conflict resolution survey” similar to a survey, the Parental Awareness of Work and
Life Education Survey or PAWFLE, students had taken in class “to determine the
level of school information students brought home to the family.” Families were
also contacted by telephone at the end of the semester. Student characteristics were
determined “through school observations and student interviews.” “Family
characteristics were assessed using Barle & Sabatelli’s Behavioral and Emotional
Reactivity Index.”

Findings: Seventy-one percent of families completed the PAWFLE survey. Parents
from nine families were interviewed, two refused to be interviewed and two
families” parents did not respond to telephone contact. “Families willing to be
interviewed had moderately high to high family differentiation levels while the
other families had moderately low levels. Each ... [interviewed family] identified
the need for a family-school partnership and recognized the existing barriers to the
creation of such partnerships. . . Families with strong school partnerships possess
unique communication rules which regulate the amount and content of information
which flows across the family boundaries: the amount of time spent in parent-
adolescent communication and the priority placed on that communication, the
content of the communication that is permitted or encouraged, and the rules
governing who introduces new information into the family system.”

Torres, D. (1989). High school home economics students” perceptions of subject matter

needs in home economics curriculum. Unpublished master’s thesis, University of
Nebraska-Lincoln, Lincoln, NE.
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Vance, K. & Johnson, J. (1988). Home economics teachers’ perceptions of what is
taught compared with parents” perceptions of what should be taught. In]J.
Gritzmacher & R. Lovingood (Eds.), 1988 Annual Meeting Research Abstracts,
American Home Economics Association (p. 70). Bloomington, IL: Meridian
Education Corp.

Warr, M. B. (1994). Attitudes toward family members of secondary school students
enrolled and not enrolled in home economics classes. Unpublished master’s thesis,
Florida State University.

Webber, S. (1998). Gatekeepers of secondary family and consumer sciences/home
economics programs. Unpublished doctoral dissertation, Texas Tech
University, Lubbock. Dissertation Abstracts International 59 (03), 758. (AAT
No. 9826499). Retrieved on May 25, 2004 from
http:/ /proxy.lib.iastate.edu:2087 / dissertations/ fullcit/ 9826499.

Purpose of the Study: This “study was conducted with these purposes: (1) to segment
[information] gatekeepers [important to family and consumer sciences [FCS]
programs] into clusters based on a self-reporting questionnaire; (2) to describe the
cluster membership segments in: leadership attributes, attitude towards and
knowledge of secondary [FCS] home economics (HE) programs, political activity,
and influence tactics; (3) to profile the cluster membership of groups of gatekeepers;
and (4) to determine the demographic characteristics of each gatekeeper segment in
terms of age, career experience, education, ethnicity, gender, job experience, and
position title.”

Research Methodology: “A random sample of 920 gatekeepers (U.S. legislators, state
supervisors, Texas school counselors, and Texas secondary home economics
teachers) received 114-item questionnaires. The response rate was 48%.”

Findings: Gatekeepers were segmented into the following clusters: 1) High achiever
gatekeepers or those with “the highest knowledge of secondary FCS programs score,
and the highest use of influence tactics. This cluster was composed of state
supervisors at the state/federal level who were the oldest white females with the
most years of career experience.” 2) “Low performer gatekeepers were those with
the lowest scores on political activity, influence tactics, and leadership attributes.
The cluster was composed of legislators and counselors at the local level who were
the youngest males with the fewest years of career experience.” 3) Active politica